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Collaborative Instructional Review - Classroom Visitation Rubric for Rigor

	Evidence of Rigor
	Beginning
	Developing
	Meeting
	Exceeding

	Thoughtful Work
	Student work is easy, usually only requiring a single correct answer.
	Student work occasionally requires extended time to complete, stretches student learning, and requires use of prior knowledge.
	Student work requires extensive use of prior knowledge, is frequently creative and original, and requires students to reflect and revise for improved quality.
	Student work requires extensive creativity, originality, design, or adaptation.

	High-Level Thinking

.
	Student work requires simple recall of knowledge. 
	Student work requires explanation and understanding of knowledge and/or limited application. Students occasionally use higher order thinking skills.
	Students demonstrate higher order thinking skills, such as evaluation, synthesis, creativity, and analysis. Students evaluate their own work and identify steps to improve it.
	Students routinely use higher order thinking skills, such as evaluation, synthesis, creativity, and analysis. Students skillfully evaluate their own work and the work of others.

	Oral

Extended

Student

Responses
	Students’ oral responses demonstrate simple recall and basic understanding of knowledge as evidenced by single word responses or recital of facts.
	Students’ oral responses demonstrate comprehension by explaining information in their own words, and occasionally expressing original ideas and opinions. Students participate in discussions with peer groups.   
	Students’ oral responses demonstrate an ability to extend and refine knowledge automatically, to solve problems routinely, and to create unique solutions. Students are able to facilitate class discussions. 
	Students’ oral responses demonstrate logical thinking about complex problems, and the ability to apply prior knowledge and skills when confronted with perplexing unknowns. Students are skillful in discussions with peers and adults.



	Thinking Maps 
	The teacher uses Thinking Maps for delivery of information to students only.
	Students use teacher-directed thinking maps.
	Student choose Thinking Maps with teacher guidance.
	Students choose appropriate Thinking Maps independently.


Collaborative Instructional Review - Classroom Visitation Rubric for Relevance

	Evidence of Relevance
	Beginning
	Developing
	Meeting
	Exceeding

	Meaningful

Work
	Student work is routine and highly structured, reflects knowledge in one discipline, and usually requires the memorization of facts and formulas or an assessment of content knowledge.
	Student work is structured, reflects a basic application of knowledge, and occasionally, interdisciplinary applications. Students practice using the steps in a procedure and previous knowledge to solve problems and create solutions.
	Student has choices for work that is challenging, often original, reflects application of knowledge, and requires performance, consistent with real-world applications.   
	Student work reflects real-world unpredictable applications of knowledge that have unknown factors, and individual and unique solutions to problems. 

	Authentic

Resources
	Students rely on the teacher as their primary resource to complete work.
	Students use and rely on the teacher as their primary resource but also use textbooks, references, and secondary reading material to complete work.      
	Students use real-world resources such as manuals, tools, technology, primary source documents, and/or interviews to complete work.  
	Students select and use multiple real-world resources, as well as new or unique resources, perhaps unknown to teacher.

	Learning

Connections
	Students see learning only as a school requirement unrelated to their future or their outside lives.
	Students begin to see connections between their learning and their lives as it relates to personal examples and applications to solve problems.
	Students see connections between what they are learning and their lives, and can make links to real-world applications.
	Students are committed to the learning experience as something that is an essential part of meeting their future goals and life aspirations.


Collaborative Instructional Review - Classroom Visitation Rubric for Learner Engagement

	Evidence of Learner Engagement
	Beginning
	Developing
	Meeting
	Exceeding

	Verbal Participation
	Students rarely share ideas, ask questions, or answer questions.   
	Students follow classroom procedures but may be reluctant to share ideas, or ask or answer questions. 
	Students are eager to share ideas, and ask and answer questions.
	Students confidently share ideas, and ask and answer questions related to the learning experience.

	Body Language
	Students exhibit negative body language.
	Students exhibit some negative and some positive body language.
	Students exhibit positive body language, and make eye contact with others.
	Students’ body language shows commitment to learn.

	Focus
	Students lack focus on the learning experience.
	Students are focused on the learning experience with limited distractions.
	Students are focused on the learning experience.
	Students are committed to high-quality work in the learning experience and persevere to completion.

	Breadth
	Few students are fully engaged in classroom instruction and activity.
	Some students are fully engaged in classroom instruction and activity.
	Nearly all students are fully engaged in classroom instruction and activity.
	All students are fully engaged in classroom instruction and activity.


Collaborative Instructional Review- Classroom Visitation Rubric for Literacy

	Evidence of Literacy
	Beginning
	Developing
	Meeting
	Exceeding

	Text Complexity
	Students comprehend simple text at an information retrieval level using texts or teacher read-aloud materials.
	Students comprehend simple text for main idea, summary, and initial analysis of information. Students understand familiar vocabulary, clear cause-effect relationships, and simple sequences of events.  Students can respond to basic questions for which answers are implicit or directly implied.
	Students comprehend complex texts, determine meaning of virtually any word, understand subtle cause-effect relationships, understand simple sequence of events, and summarize, evaluate, or analyze the text.  
	Students comprehend complex texts, understand implied and complex cause-effect relationships, understand meaning of context-dependent words, analyze a complex set of ideas or sequence of events, and explain multiple interpretations of the story or event. Students can explain how specific ideas develop over the course of the text. Students are able to integrate information from primary and secondary sources.  

	Digital Use
	Students’ work often consists of copying directly from other sources. Use of digital tools is rare, and most often involves lower levels of rigor and relevance.
	Students’ use of digital sources is limited to demonstrating awareness, comprehension, or basic application of knowledge.  


	Students demonstrate effective integration of single and multiple digital sources to understand, infer, and act upon knowledge, to facilitate communication, and/or to create solutions. Students demonstrate the ability to apply information to relevant, real-life scenarios. Students demonstrate an ability to use basic citation.
	Students integrate multiple digital sources, independently evaluating the credibility and accuracy of sources. Students skillfully use this information to create solutions, offer justifiable points of view, apply to relevant, real-life, and complex scenarios, and/or create a new project. Students correctly cite information and demonstrate the ability to teach digital strategies to others.

	Speaking, Listening, and Collaborating
	Students work in isolation.  They demonstrate limited ability to apply their language skills to communicate effectively, frequently, and persuasively in academic and/or social communication.
	Students collaborate and communicate integrated information to demonstrate awareness, comprehension, or basic application of knowledge.  Students apply academic language with substantial guidance from teacher.
	Students collaborate and communicate integrated information to adapt, create, solve, justify, and apply knowledge. Students are given an opportunity to evaluate other’s points of view and present their own information using academic language with limited teacher guidance.  
	Students collaborate in person and virtually to contribute fully to point-of-view conversations, debates, problem solving, and integration of the ideas of others to achieve a common goal. Students are able to present information, reasoning, and supporting evidence. Students understand and effectively use academic language, culture, verbal and non-verbal communication methods consistently and independently.

	Document and Quantitative Literacy
	Students have few or no opportunities to utilize strategies for comprehending information in tables, charts, graphs, and other visual modes of presenting information.
	Students can comprehend simple information contained in tables, charts, graphs, and other visual modes of presenting information.
	Students compare or combine information contained in tables, charts, graphs, and other visual modes of presenting information, using inference, analysis, synthesis, and evaluation skills. Students use new information to make predictions based on the data.
	Students use complex visually-based sources of information, as well as numeracy-based sources to develop solutions, analyze the correctness and usefulness of data, determine how to use the information to complete complex tasks, and evaluate the results of actions or predict outcomes.

	Written Communication
	Students’ writing skills are underdeveloped and/or interfere with the ability to communicate in writing for a purpose and audience.
	Students use basic writing skills to communicate. Writing demonstrates limited development of ideas, some evidence of organization, minor errors in sentence structure, and acknowledgement and basic justification of point of view.
	Students use the skills and characteristics of good writing to communicate simple ideas for a purpose and audience. Writing demonstrates clear ideas, effective organization, complete sentences, and acknowledgement and basic justification of point of view. Students demonstrate a limited ability to edit their work.
	Students use the skills and characteristics of good writing to communicate complex ideas and concepts in multiple formats for a variety of purposes and audiences. Writing demonstrates clarity of analysis, use of complex sentence structure, effective organization, acknowledgement and justification of point of view, and creative solutions or insights. Students demonstrate an ability to edit their work and/or the work of others.  



	Writing as a Measure of Thinking
	Students rarely engage in writing to process information or display their thinking. 
	Students engage in teacher-directed writing for the purpose of processing information or displaying their thinking.
	Students engage in teacher-directed writing for the purpose of processing information and displaying their thinking.
	Students display autonomy in their ability to choose various methods of writing for the purpose of processing information and displaying their thinking. 
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